Cayman
& Lcamms
o cntrc

a5 & School

Additional Learning Support Needs including Special Education Policy

Updated: October 2021 in line with the new CIG Code of Practice (August 2021)
Reviewed: August 2023, Social Emotional literacy updates Oct 2023, March 2024

Next review due: August 2026

Page 1 of 22




Contents

Mission and aims.

Legislation and guidance

Definitions

Roles and responsibilities

Identification, assessment, and provision
Monitoring arrangements

Partnership within and beyond the school.

Links with other policies and documents.

Page 2 of 22




1. Mission and aims

The mission of Cayman Learning Centre & School is to provide a stimulating and inclusive
education in a caring community built on structure, engagement, nurture and challenge and to
ensure trust, fairness, and respect for all. Our primary aim is to promote the development of
social, emotional, and academic skills so that students become resilient, self-sufficient, lifelong
learners who will succeed and contribute responsibly to the global environment.

CLC & School’s school population consists of students whose attainment in specific subjects or
overall attainment levels tend to fall significantly outside the expected range requiring
Additional Learning Support Needs (ALSN) and students with identified Special Education
Need and Disability (SEND). As such, our SEND policy aims to:

e Set out how our school identifies, assesses, supports and makes provisions for struggling
students whether identified with ALSN or SEND.

e Explain the roles and responsibilities of everyone involved in providing for students with
ASLN including SEND.

e Show how we are meeting the requirements of the Cayman Islands’ Code of Practice
(August 2021).

2. Legislation and guidance

The Cayman Islands Code of Practice (Cl COP) is issued by the Cayman Island’s Ministry of
Education as required by the Education Law (2016, Section 33(1)) and is operative from the July
2021 requirements.

The Code of Practice contains excerpts from both primary legislation and regulations pertaining
to SEND. The following legislation, agreements, policy, and guidance should also be considered
in relation to the Code of Practice:

United Nations Convention on the Rights of the Child, 1989.

United Nations Convention on the Rights of the Child Persons with Disabilities, 2007.
Children’s Law, 2012.

Cayman Islands’ Disability Policy, 2014 — 2033.

Education Law, 2016.

Education Regulations, 2017.

Disability (Solomon Webster) Law, 2016.

Successful Schools & Achieving Students 2, Office of Education Standards (OES), October 2020.
Cayman Island’s Code of Practice — August 2021

CLC&S Behaviour Policy

CLC&S Safeguarding Policy
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3. Definitions
According to the 2021 CI COP:

ALSN- Additional Learning Support Needs is an umbrella term referring to the ongoing
sequence of needs that require additional learning support, including students identified with
exceptional and substantial needs associated with SEND if they have a learning difficulty or
disability which calls for special educational provision to be made for them.

‘A child is understood to have additional learning support needs if they require support that is
additional to or otherwise different from the educational provision generally made for children
of the same age in schools.’

SEND- Special Education Needs and Disabilities as it pertains to students, means by reason of
characteristics of body or mind, the student’s educational needs cannot be satisfies otherwise
making exceptional provision in relation to a student. Provision is exceptional if it is
substantially different from that which is made for the education of the generality of persons of
equivalent age and description.

Disability is defined, as per Education Law 2016, “any short- or long-term physical, mental,
intellectual or sensory impairment which significantly hinders a person’s full and effective
participation in society, on an equal basis with other persons.”

SBST- School Based Support Team have a key role in providing support to teachers and learners
through consultation on classroom strategies, case management, referrals, and decisions
regarding resources within the school with the aim of identifying and addressing barriers to
learning.

MDT- Multi-disciplinary Team is a team of experts from many fields who collaborate to offer
specialized assistance including but not limited to speech therapy, occupational therapy,
applied behavior analysis, therapeutic and counselling service, and medical professionals.

EP- Educational Psychologist work with families and schools to help them look at the needs of
the whole child so they can be included fully in class, school, and community life.

SoE- Statement of Eligibility is an internal school document created by the SBST with the
support of the MDT to annually review a students need for provision. Decision making in regard
to changes to the need for ongoing provision for the child as set out in the statement of
eligibility must not be made unilaterally and should be made through the review process as
outlined in this section.

LSP- Learning Support Plan is a document that is used to support students with a disability
whether that be a physical, sensory, neuro-diverse condition or a mental health condition in
English, math and social emotional goals that are relevant to the pupil needs.
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4. Roles and responsibilities

At CLC&S, the provision for students with ALSN including SEND is the responsibility of the whole

school.

The SENCO

As stated in the CI COP August 2021, the SENCo is responsible for:

the day-to-day operation of the school’s policy for additional learning support needs,
including SEND.

responding to requests for support and advice from other teachers and support staff.
ensuring the identification of additional learning support needs through standardized
measures including screening and assessment tools.

coordination of provision, ensuring appropriate liaison with the various teachers/
subject teacher(s) who teach children with additional learning support needs, including
SEND.

maintaining a register, with records of all children with additional learning support
needs, including SEND.

coordination of provision with the School Team, Therapists and Multidisciplinary Teams
as appropriate.

close liaison with the parents/guardians of children with additional learning support
needs, including SEND

identifying, arranging, and providing in-service training requirements of the staff, and
contributing as appropriate to their training needs.

collaborating and supporting transitions of children with additional learning support
needs, including SEND, through all educational stages including Key Stages.

ensuring that parents/guardians are closely involved throughout, and that their insights
inform any action taken by the school.

liaising with external agencies as required.

The School Director will:

Work with the SENCO to determine the strategic development of the SEND policy and
provision in the school

Have overall responsibility for the provision and progress of learners with SEN and or a
disability.
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Class Teachers and Teaching Assistants will:

e Be responsible and accountable for the learning, progress, and development of all
children in his/her class, including those who access support from assistant teachers,
specialist staff or external providers.

e Ensure high quality classroom-based teaching, differentiated for individual children, as
necessary and appropriate.

e Ensure the Learning Support Plans (LSP) are implemented with the support of the
SENCO and all other identified staff including external providers as appropriate and
agreed.

Multi-Disciplinary Teams:

At times, additional external support from other professionals may be required to ensure that
the needs of children with SEND are met. These professionals may provide additional support
to the school team and will comprise the Multi-disciplinary Team (MDT) assigned to aid in the
support and development of the child. This team will consist of professionals who are not
directly school based, including, but not limited to:

Medical doctors

Clinical psychologists

Clinical psychiatrists

Education Psychologists

Counsellors

Private clinicians and therapists

Social workers

Other external professionals and providers

Parents/Guardians

We endeavor to work closely with parents/guardians and other agencies involved with the child
to promote a culture of co-operation and to get the best result for the child. We value the
contributions of the parents/guardians and will endeavor to consider their wishes, feelings, and
perspectives.

Parents / guardians involvement, perspectives and insights are integral to supporting the roles
and responsibilities of the MDT. Parents / guardians should be fully informed about all decisions
and changes to levels of support, be involved as required, and provide consent, as necessary.
To ensure effective communications with parents/guardians we will:
e acknowledge and draw on parents’/guardians’ knowledge and expertise in relation to
their child.
e focus on the child’s strengths as well as areas of additional learning support needs,
including SEND.
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e be aware of the parents’/guardians’ feelings and the challenges which they may be
experiencing.

e ensure that parents/guardians understand procedures for seeking information and
advice, are aware of how to access support and are given any documents to be
discussed in advance of meetings.

e respect the validity of differing perspectives and seek constructive ways of reconciling
different viewpoints.

e respect the differing needs those parents/guardians themselves may have, such as
disability or communication barriers, poor school experiences, cultural differences.

e recognise the need for flexibility in the timing and structure of meetings.

Parents/Guardians clearly have responsibilities in working effectively with schools, and all other
professionals to support their child’s education. We expect them to:
e communicate regularly with the school and alert them to any concerns that they might
have about their child’s learning or provision.
e share information.
e attend meetings as required.
o fulfill their obligations to ensure that their child receives full time education suitable to
their age, ability, aptitude, and any additional learning support need, including SEND.

The Voice of the Child

The Code of Practice highlights the importance of children in schools and early childhood care
and education centres participating in all decisions about their education.

The child should, where possible, according to age, maturity, and capability, participate in all
decision-making processes. This includes the setting of learning targets, contributing to
Learning Support Plan (LSP) discussions about choice of schools, contributing to assessment of
their needs, and outlined review and transition processes. Schools, responsible authorities, and
others should seek these views and they should be given due weight according to the age,
maturity, and capability of the child.
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5. Identification, Assessment and Provision

A student with ALSN including SEND is identified as requiring support in one or more of the
following:

e Communication and interaction

e Cognition and learning

e Social, emotional & mental health

e Sensory and/ or physical needs

e English as an Additional Language (EAL)

CLC & School’s focus is centered on providing support for children with ALSN including SEND.
There are three phases of identification, assessment, and provision in the Cl Code of Practice
with a recognition of a continuum of additional learning support required. These are:

Phase 1: Teacher action
Phase 2: School Action
Phase 3: School Action Plus

Three Action Phases: Teacher > School > School Action Plus as outlined in CI COP

The responsibility for children within Action Phase 1: Teacher Action and Action Phase 2: School
Action lies at the school level. Following on from this is a period is Formal Assessment, which
provides an opportunity to fully understand the needs of the student and consideration for a
statement of eligibility for SEND within Action Phase 3: School Action Plus. Children receiving
support at School Action Plus should be in receipt of additional further specialized support and
in a small number of cases, specialist, special school, or alternative education placement may
need to be considered.

An overview of each phase and action

Phase 1: Initial teacher concerns based on observation, screening, assessment, and attainment
levels identify additional learning support needs are identified. A Learning Support Plan (LSP) is
created and includes differentiated strategies with focused attention on key areas. A termly
review is undertaken.

Phase 2: Despite high quality teaching, “Continued Concern” is documented by teachers. The
LSP is updated with SENCO and relevant School Based Support Team. Differentiation strategies
are agreed upon with parents, student, teacher, and SENCO including additional
interventionalist. A termly review is undertaken.

Phase 3: When a student continues to have considerable needs despite the teachers and
schools’ action, they are referred to for a formal assessment by the School Based Support Team
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including SENCo after a minimum of two review periods. The school leader will sign off on a
requested formal psychometric norm-based assessments.

If the formal assessment determines that a child is eligible for SEND provision, then SENCo will write
a “Statement of Eligibility.’
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Action Phase 1

Teacher Action

Action Phase 2

School Action

Action Phase 3

School Action Plus

Teacher(s) is/are responsible for
high-quality teaching (HQT) for the
child on a daily basis

Teacher(s) should utilise the LSP to
inform and implement support and
intervention

Where the support involves group
or one-to-one teaching away from
the main class or subject teacher(s),
they should still retain responsibility
for the child

Relationship is key and will have an
impact on all interventions — even
the most well planned actions can
be undermined by a negative
teacher-child relationship
Teacher(s) continue to observe and
record evidence of support and
progress
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e eps: Remove, Rema
eacher Action. Progre 0 00
0 ppo olonger required
pedite pro exceptiona

Teachers(s) should remain
responsible for HQT for the child
with the support of the SENCO,
relevant SBST members and
support staff

Teacher(s), SENCO, relevant SBST
members, ATs, support staff
including interventionists should
utilise the LSP to inform and
implement actions to support and
intervention with fidelity
Relationship with all teachers and
other staff is key and will have an
impact on all interventions — even
the most well planned actions can
be undermined by a negative staff-
child relationship

All staff continue to observe and
record evidence of support and
progress

e effectiveness of the Schoo
0 pport and interventio
and their impact on the stude
progre ould be reviewed a
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Teachers(s) should remain
responsible for HQT for the child with
the support of the SENCO, relevant
SBST members, support staff and
external professionals

Teachers(s), SENCO, relevant SBST
members, ATs, support staff including
interventionists, and external
professionals should utilise the LSP to
inform and implement actions to
support and intervene with fidelity
Relationship with all teachers, support
staff and others is key and will have
an impact on all interventions — even
the most thoughtful support can be
undermined by a negative staff-child
relationship

All stakeholders continue to observe
and record evidence of support and
progress

e effe eness o ool Actio
P e ppo d interventio
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progre ould be reviewed eae
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erventio ould revise the
ppo d outcomes of the d
progre d developme eciding
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ppo d interventions provided
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2 al Revew process as o d
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CLC’s School Action for SEN provision- The Graduated Approach

Given the ALSN and SEND of our student cohort, all students attending CLC & School are on
either Phase 2: School Action or Phase 3: School Action Plus. In addition to the ALSN and SEND,
CLC&S students may be placed on Phase 2: School Action due to English as an additional
language (EAL) learning needs or learning needs due to medical absences without having SEND.

CLC & School adheres to the Assess, Plan, Do and Review Model to identify, make provision for
students and review progress and outcomes to determine what, if any, continuous support is

required.

Upon admittance, our students have established patterns of “Continued Concern” as
documented by previous teachers reports and/or parents. In addition, students undertake
vigorous intake assessments which identify most of our students below age expected levels of
attainment on entry further suggesting the need for Phase 2 support. Other students have
already undertaken formal assessment and are immediately placed on Phase 3 with the school
collaborating with external agencies in an MDT approach.

Assess, Plan, Do, Review
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Assess: gathering and recording information about the child
to make a more detailed assessment of the child’s additional
learning support needs.

Plan: A revised LSP provides additional updated support to
meet the child’s needs.

Do: Ensure that all available school-based strategies and
support outlined in the LSP are provided and implemented
through high quality teaching.

Review: Monitor and review progress using the LSP at least
once per term.
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We assess all students’ current skills and levels of attainment on entry. Assessments will inform
Learning Support Plans (LSP). All students will have an LSP, and these will be reviewed termly.
In line with the new CI COP, students that meet the criteria will have a Statement of Eligibility
(SoE). The SoE is a document that will be kept internally for the purposes of data and will
outline the following:

Identify what the child’s category/ categories of SEND is/ are as set out on Cl COP
Outline what the child’s SEND are

State what the provisions should be to meet the child’s needs

Advise with regards to learning and the learning environment

Recommend strategies and programmes to be provided of intervention to meet the
child’s needs

ik wnN e

o

Meet with students and parents to support the development of LSP

7. Include all appendices of all relevant information attached (assessments, medical
reports etc.)

8. Be dated and signed (on behalf of responsible authority)

9. Form the basis of the Annual Review Process
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Teacher Action

The Code of Practice for Additional Learning Support Needs

Initial concerns identified by teacher(s), SENCO, parent,

health or social services professional

Class / subject teacher(s) collaboration with SENCO,
who records child’s additional learning support needs

Class / subject teacher(s) gathers information, makes
an initial assessment and informs parents/guardians

No additional learning
support needed, but keep
under review

When no longer any cause for
concern, child
removed from register
and parents informed

Further advice and
support clearly needed-
expediteto appropriate

action (exceptional)

Additional teacher action
as setoutin (LSP)

Record Teacher Action

Review progress with
appropriate parental and
child’s involvement

Move to Set new
School Action / targets for
Expedite review
(2nd Cycle)
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School Action

Code of Practice for Additional Learning Support Needs, including SEND

Significant concern is identified by teacher(s), SENCO,

Teacher Action ) - ;
parent, health or social services professional

Teacher Action SENCO, having consulted the school leader, identifies
Review that the child’s needs are such that they require
(2™ cycle) expedited process to consider School Action

SENCO, with class / subject teacher(s), reviews available information to complete the
‘continuing concern referral’ that the SBST use to make a decision on future action(s)

Relevant SBST members including the SENCO and
teacher(s) draw up Learning Support Plan (LSP), including
child and parents/guardians. School Action recorded

SENCO seeks any
necessary further advice

LSP implemented
revised / updated

Review progress.
Involve child, as appropriate, and parents/guardians in reviewing progress

Child referred for formal Child reverts to Teacher Child continues at
assessment by SBST Action or no longer needs School Action.
oM eyele / expedited additional support Relevant SBST members

revise / update LSP
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Formal Assessment

Code of Practice for Additional Learning Support Needs including SEND

School Action Initial significant concern is identified by teacher(s),
Review SENCO, parent, health or social services professional
(2™ cycle)
School based support team (SBST) SENCO, having consulted the school leader, identifies
reviews available information to inform that the child’'s needs are such that they require expedited
decision to assess process to consider formal assessment

Formal assessment carried out as outlined adhering to timeframes and ethical standards
including consent

All available information is considered to better inform the formal assessment.
Precedence is given to assessments carried out by the Department of Education Service’s
Educational Psychologists

No SEND identified. No SEND identified.
Further assessment no Child reverts to School / SEND confirmed
less than 12 months from Teacher Action support

previous assessment

Statement of eligibility
completed and informs
School Action Plus &
Learning Support Plan
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School Action Plus

Code of Practice for Additional Learning Support Needs, including SEND

Formal assessment(s) carried out

Identified Category of Special Education Need / Disability
(SEMND) confirmed, agreed and recorded by SBST

Statement of eligibility informs detailed
Learning Support Plan (LSP)

Review progress Annual Review required to
with appropriate child and assess and review progress
parental involvement and provision as outlined in

Statement of eligibility

Review Progress termly as a minimum in addition to
Annual Review completed, with appropriate child
and parental involvement

Update and revise No longer SEND. Need for
LSP as Revert to appropriate updated formal
necessary action phase. assessment
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Throughout the school year, class teachers will provide intervention, modify curriculum and/ or
provide differentiation to support students and ensure progress. Ongoing formative and
summative assessments will further inform differentiation. Progress tests during
predetermined regular assessing points will be used to monitor progress and further inform
future LSP programming.

Our school currently provides provision for the following educational categories specified in the
Cl COP including:

e Specific Learning Disorder (SpLD) including dyslexia (reading), dysgraphia (writing),
dyscalculia (mathematics) and dyspraxia (movement and co-ordination

e SEMH- Social, Emotional and Mental Health Difficulties such as attention deficit
hyperactivity disorder (ADHD), depression, Radical Attachment Disorder (RAD)

¢ Intellectual Disability — Mild and moderate

e Autism Spectrum Disorder (ASD)

e Communication Disorders

CLC & School also offers an immersion educational setting for students with English as
Additional Language transitioning to other schools and additional learning support for those
children who have fallen behind due to medical absences.

Social emotional literacy

Additional provision will be made to support ASLN students including SEND with identifying
accommodation, structures and adaptations that help students regulate emotions. We aim to
support students in their ability to identify and communicating their emotional needs to
develop self-awareness and self-management skills and social awareness and social
management skills.

Supporting Students moving between phases and preparing for adulthood

We will share information with the school, or other education organization the student is
moving. To release information, parents must agree to sign an information release form. In
addition, school tours to familiarize students with the various options and courses offer will
take place.

Expertise and training of staff

The School Leadership Team have extensive experience in the field of SEN. The school is
committed to gaining further expertise in the areas of SEN as necessary. Training is provided
through online sources, designated training days, professional courses and accreditations.
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Working with other agencies

CLC&S will engage with other agencies to provide holistic support to students. This may include
liaising with Department of Child and Family Services (DCFS), government agencies, voluntary
sector organisations, therapeutic organisations or other relevant agencies, to meet students
SEND and support their families.

Some organistations we work with at present include:

e Ministry of Education

e Department of Education Services

e Department of Child and Family Services
e Aspire

e KidsAbility

e Clinical Psychologists/ Ed. Psychologists
e Cayman ABA

e Cayman ARK

Complaints about SEND provision

Complaints about SEND provision in our school should be made to the SENCo in the first
instance. If concerns persist, a parent or guardian who is dissatisfied with the education
provided may contact the School Director.

6. Monitoring Arrangements

This policy and information report will be reviewed by the Senior Leadership Team and Director
annually at the start of every school year. It will also be updated if any changes to the
information are made during the year.

7. Links with other policies and documents
This policy links to our:

e Behaviour policy
e Safeguarding policy and
e The Cayman Islands Code of Practice — August 2021
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Cayman
&@J Lcarmng
\\H,J Centre

Current Attainment Levels

> .
& 5 Sdhod Learning Support Plan (LSP)
£
Student Name: Year:
DOB: Class Teacher:
Student Voice: Strengths/l want you to know that: Student Voice: Area(s) for Development/ | find it difficult to:
Nature of Additional L earning Support Need(s): Start Date: Review Date:
Support Services: Yes O No I
Phase of COP: Teacher Action O Support Services Provision: L1EsL LJstt CJot I ep CI mT [ BSS
School Action 0O O counselling CIH1 T wi
School Action Plus  [J Care/Intervention plan(s) attached
Core Targets (Skill, When and Measure) Teaching Strategies/Resources/Provision Outcome Future Action
o Consider
new target
o Fine tune
target

o Select more
appropriate
target

Parent/Guardian:

Date: Notes regarding sharing and signing:

Student:

Date: Teacher: SENCO / Designate: Date:
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Appendix 2

CCR1 - -
Continuing Concern Referral Form

Name: Date: D.OB.: | Age: |
School: Year: Class:

Addres s:
[Cearning Support Plan(s) Tes Mo Date(s)] 1. Z.
Completed

Supporiing documenfafion Yes No Detaul:

Academic Levels: | Reading Maths Writing

(as applicable) | Other Other Other

Identify areas of concern: (tick as many as is appropriate)

Cognition & Behavioural, Emotional Other:
Learning & Social Development

Communication Sensory andior Physical

& Interaction MNeeds

Description of the concerns:

Include ...

Impact of support / strategies / interventions to date:
Include_......

Parent Comments | Concerns:

Include.......

Signature; Date: _ /[

Decision of SBST:

Include... ...

SENCO/ Designated Lead: Signature;, Date: _ / [
Name: Signature: Role: Date: _ / /|
Name: Signature: Role: Date: [/ [
Name: Signature: Role: Date: [/ [
Name: Signature: Role: Date: / [

School Leader: Signature: Date: _ /[
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Appendix 3

Loge Here Special Educational Needs
and Disability (SEND):
Statement of Eligibility
STUDENT NAME: SCHOOL:
DATE OF BIRTH: YEAR GROUP:

ELIGIBILITY DETERMINATION/RE-EVALUATION DATE:

1. Basedon information from a variety of sources that have been documented and carefully considered, The School-

Based Support Team has determined:

U This student Is Eligible for a Statement of SEND because s/he meets the Cayman Islands’ Code of Practice eligibility
criteria under the following categoryor categories of need.

(Primary) (Secondary) (Tertiary)
The student’s needs should be met by implementing the recommendations set out below through ongoing School
Action Plus as outlined in the Code of Practice (2021)

O This student Is NOT Eligible for Statement of SEND because s/he does not meet the Cayman|slands’ Code of
Practice eligibility criteria. The student’s needs should be met by implementing the recommendations set out below
through ongoaing Teacher / School Action as outlined in the Code of Practice (2021)

2. O Yes O No The student's Special Educational Needs,/Disability adversely impacts educational performance in
his/her learning environment,

3. The following factors have been ruled out asthe primary cause of the student’s educational difficulties:
U Yes J No Inadequate academic instruction U Yes U No Limited English proficiency

4. Educationally relevant medical findings, if any:

5. Vision Screening Results: Date:
Hearing Screening Results: Date

6. 0 Evaluation results are documented and the student's eligibility determination documentation is attached.

Recommendations with regard to Learning Environment/Educational Placement:
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Recommendaticns with regard to Provision to meet student’s needs:

Recommendations with regard to Strategies and Programmes:

Role

Print Name

Signature

Date

Parent(s)/ Guardian(s)

SENCO

Educational Psychologist

Speech and Language Therapist

Occupational Therapist

Teacher for Visicn/Hearing Impaired

QOther:

Other:

Lead Educational Psychologist

Responsible Authority Representative
FINAL APPROVAL
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